


WEEK
ONE

WEEK
TWO

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

Intro to graphic novels
and comic book 
culture.
Start KWL.
PowerPoint pres.
Distribute examples
of comics & graphic
novels.
Group work and 
worksheet #1

The Arrival RA/TA/TA
using projector.
Talk about immigration
experience and how it
is portrayed in text.
Independent/paired
reading remainder of
The Arrival.
Worksheet on 3 vocab
words.

The Ones Who Walk 
Away From Omelas
RA/TA/TA.
Class discussion.
Introduce project!
Assign passages to
students.

Start word wall
Mini-lesson on story-
boarding
Students work on 
storyboards
Introduce vocabulary 
journals to be 
completedin sketch-
books.

RA/TA/TA on pages
36-30 of 
Understanding
Comics on icons/
simplification of form.
Students work on/
finish storyboards

Vocabulary quiz game
Work period: students 
begin pencilling.
Inform students of 
parental involvement 

Minilesson and 
video tutorial on 
inking.
Students work in 
groups to ensure 
flow between pages. 
Work on pencilling
or inking spread.

Power Point lesson 
on Lichtenstein’s
comic art.
Intro to Pop Art

RA/TA/TA on pages
118–137 (chpt 5)
of Understanding 
Comics
Students continue
working on inking. 

Work time: students
will be working on
inking their projects.
*NOTE: student work
on project will extend
past these 10 days.
This is a major 
project that will take
more than 10 days 
to complete.
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LESSON 1: INTRODUCTION TO COMIC AND GRAPHIC NOVEL ART 
DATE: first Monday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Strand 3 (foundations): students will learn the history of graphic novels and relevant 
vocabulary. 

Strand 2 (reflecting, responding, and analyzing): students will have to analyze a graphic 
novel or comic book based on the elements and principles of design.  

Standard 1 (information and understanding): students will read Power Point slides and 
collect information and be expected to understand concepts and vocabulary. 

Standard 4 (social interaction): Students will work together in groups to complete a 
worksheet and communicate their ideas amongst each other using both oral and 
written language.  

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - BOOKS: 1x copy of Maus by Art Spiegelman, Skim by Mariko & Jillian 
Tamaki, Stitches by David Small, The Arrival by Shaun Tan, various 
superhero comic books, Understanding Comics by Scott Mccloud. 

 - Each student will have a sketchbook/notebook in which they compile class 
notes and sketches of ideas. 

 - Materials for word wall: white board and dry erase markers. 
 
OBJECTIVES:  Students should leave the class after this class with new foundational 

knowledge of comics and graphic novels as art forms. 
  Students should be able to identify different aspects of comic and graphic novel 

art as a style. 
  Students should be able to apply the elements and principles of design to comic 

art. 
 Students should be introduced to new vocabulary, including: 

Sequential narrative: "juxtaposed pictorial and other images in deliberate 
sequence, intended to convey information and/or to produce an aesthetic 
response in the viewer.” 
Panel: borders that define each sequence or action. 
 Comic strip: a 4-5 panel horizontal or vertical sequence of panels. 
Popularized in the ‘Sunday funnies’ section of newspapers. 
Speech bubble: graphic representation of oral speech. 
Gutter: the space between panels, which Scott Mccloud argues is 
essential in meaning. 
Motion lines / zip ribbons: graphic representation of movement. 
Manga: popular Japanese graphic novels. 
Comix: 1960s alternative comics. An underground type of comic book 
that challenged the 1960s attitude toward comics. The genre, at the time, 
was considered responsible for juvenile delinquency and therefore 
censored. 
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OPENING:  
1. Start by asking my students what they already know about comics and graphic novels. I 

will then do a collective KWL (know, want to know, learned) chart on the white board. 
Hope to bring to light some of the common misconceptions about comics and also find 
out how much about comic book culture or manga culture they already know. The chart 
will stay on the board until the end of the unit when it can be completed. 5 minutes. 
 

2. Lesson on comic book and graphic novel history, vocabulary, styles. Power Point lesson 
will include several hyperlinks to examples of online graphic novels.   15 minutes. 

 
3. Visit one example online, Wormworld by Daniel Lieske, and model for the students how 

to analyze a graphic novel based on the elements and principles of design and using 
several of the new vocabulary words just introduced via Power Point. 2 minutes. 

 
WORK PERIOD: 

1. Class will be organized into groups of four or five based on their seating arrangements. 
Each group is given a graphic novel or comic book, and each student is handed Worksheet 
1: Intro to Comics and Graphic Novels: Elements and Principles of Design. Examples 
being used are listed in the MATERIALS section of this lesson plan. 

2. Groups will complete the worksheet together which involves analyzing and critiquing the 
works based on the elements and principles of design. Each observation must include a 
page number as evidence. 

3. While the groups work, walk around the room, observing how the groups are working 
together, answering any questions, offering direction and suggesting aspects of the work 
that students overlooked (for example, a repetition of a visual element that the student 
missed because they don’t have time to read the novel in full; or an interesting panel 
layout that the students didn’t notice due to concentration on what’s happening within the 
panels.)         15 minutes. 
 

4. Each group will, in turn, come to the projector and present to the class a few things about 
the work their group had noticed (including evidence from the text). Then, prompt the 
students with questions to encourage interpretation and construction of meaning. What 
does it mean?—implications for mood, reader understanding, author inferring using 
graphic elements. 

5. After each group presents, ask the class for any additional observations. Encourage an 
open discussion.        15 minutes. 
 

CLOSING: 
1. Briefly re-iterate some key points of today’s lesson. 
2. Ask if students have anything to add to the KWL chart. 
3. Collect worksheets.       5 minutes. 

 
ASSESSMENT: Read over the worksheets post-class to determine: 

1. General understanding and interest of the class. 
2. Individual interest level of each student. 
3. Sophistication and complexity of analyses. 
4. Return worksheet to the students the next day to include in their class notes. 

 
MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to read the 
information on the slides to the class to be sure the student doesn’t get left behind.  
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LESSON 3: THE ONES WHO WALK AWAY FROM OMELAS & 

RATATA 
DATE: first Wednesday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will read a short story for comprehension; they must 
have a solid foundation of understanding to complete the assignment. 

Standard 2 (literary response and expression): students will respond to the work verbally 
at the end of the RA/TA/TA.  

Standard 3 (critical analysis and evaluation): The students will express their opinions on 
the text at the end of the RA/TA/TA. They will also have to brainstorm ways to 
translate text to graphic novel form. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - BOOKS: The Arrival by Shaun Tan (each student gets one copy) 
 - Each student will have a sketchbook/notebook in which they compile class 

notes and sketches of ideas. 
 - WORKSHEET 2: Comic books & graphic novels & The Arrival 
 - Materials for word wall: white board and dry erase markers. 

 
OBJECTIVES:  Students should be able to draw inferences from the text. 

Students should be able to apply the elements and principles of design to a 
wordless picture book/graphic novel. 
Students should be developing a strong sense of visual literacy and strategies 
for reading graphic sequential narratives. 
Students should begin how to apply new vocabulary, including: 

Sequential narrative: "juxtaposed pictorial and other images in deliberate 
sequence, intended to convey information and/or to produce an aesthetic 
response in the viewer.” 
Panel: borders that define each sequence or action. 
Gutter: the space between panels, which Scott Mccloud argues is 
essential in meaning. 

 
 
 
 
 
 
 
 
 
 
 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 5 minutes. 
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2. Begin RA/TA/TA using Shaun Tan’s The Arrival (see RA/TA/TA planning sheet). Since 
it is a wordless picture book, a lot of the reading aloud will be the teacher describing and 
interpreting what is happening on each page. In this way, the teacher is modeling how to 
read a sequential narrative, which is different from reading text and therefore may be new 
to some students.       20 minutes. 

 
 
WORK PERIOD: 

1. Class will read the rest of The Arrival independently or in pairs. 
2. Students will be given a Worksheet 2. They will complete the worksheet which involves 

analyzing and critiquing the work based on some new vocabulary words. Each 
observation must include a page number as evidence. 

3. While the students work, walk around the room, observing how effectively the students 
are reading, answering any questions, offering direction and suggesting aspects of the 
work that students overlooked (for example, a repetition of a visual element that the 
student missed because they don’t have time to read the novel in full; or an interesting 
panel layout that the students didn’t notice due to concentration on what’s happening 
within the panels.) 

4.  If the students don’t finish in class, reading and completing the worksheet is for 
homework and due the next day.      25 minutes. 
 
 

CLOSING: 
1. Have a student come up to the board and label the gutter, a panel, and sequential 

narrative on the whiteboard. 
2. Ask if students have anything to add to the KWL chart. 
3. Collect worksheets and remind students that the worksheet must be completed for 

tomorrow.        10 minutes. 
 
ASSESSMENT: Read over the worksheets post-class to determine: 

1. General understanding and interest of the class. 
2. Individual interest level of each student. 
3. Sophistication and complexity of analyses. 
4. Return worksheet to the students the next day to include in their class notes. 

 
MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to follow 
his/her reading pace. The wordless nature of the text, however, will encourage this student to 
develop reading strategies without intimidating him or her with actual text. The book is ideal for 
lower-level readers. 

 



RA/TA/TA 
 
TITLE AND AUTHOR OF WORK: The Arrival by Shaun Tan 
DATE USED: first Tuesday.  
GRADE/LEVEL: grade 11 visual art (AVI3M) 
 
BEFORE READING 

1. READ: first 2 parts, stop at PART III or page 44 
2. BIG IDEA: Immigrating to a new country feels like stepping into a new 

planet. How do the illustrations in The Arrival portray that? 
3. HABIT TO MODEL: Drawing inferences 

 
PLANNED STOPS: 
 
PAGE:   11  
STOP 1: The image is of the mother and daughter standing in the city alone; there are 
tentacles in the sky beyond. Since the two figures are standing alone in a deserted street, I 
think there must have been an evacuation and they are they only two people remaining in 
the city. Or maybe everyone is too afraid to be outside because of the ominous looking 
tentacles in the sky. I think the reason the father left was because of the tentacles, and I 
predict he is going to try to make money for his family so they can leave too. 
 
PAGE:   40  
STOP 2: The man has now paid for a room to stay in for the night. There are tons of little 
knickknack things and I don’t know what any of them do, except for the bottles and 
glasses. I noticed that there are a lot of things left on the tables, which is weird because 
usually when someone gets a hotel room in Canada the room looks like nobody’s ever 
used it before. This room looks like someone’s living in it. Judging by the man’s posture, 
I think he is unhappy with how small and shabby his room is, and I predict that he will 
have a lot of trouble figuring out what everything in the room does. But at least he 
doesn’t look as scared as he has on previous pages. 
 
AFTER READING 
 
What, in your opinion, is the worst thing about immigrating to a new country? How is 
this illustrated in The Arrival? 
If you were the man, what would your next step be? 
 



1. What is a sequential narrative? 
    How is Shaun Tan’s The Arrival a SEQUENTIAL NARRATIVE?

COMIC BOOKS & GRAPHIC NOVELS 
THE ARRIVAL

3. What is the ‘gutter’? 
    How does Shaun Tan’s The Arrival use the gutter in an interesting way?

2. What are panels? 
    How does Shaun Tan’s The Arrival use panels? What are the panels like? 
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LESSON 3: THE ONES WHO WALK AWAY FROM OMELAS & 

RATATA 
DATE: first Wednesday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will read a short story for comprehension; they must 
have a solid foundation of understanding to complete the assignment. 

Standard 2 (literary response and expression): students will respond to the work verbally 
at the end of the RA/TA/TA.  

Standard 3 (critical analysis and evaluation): The students will express their opinions on 
the text at the end of the RA/TA/TA. They will also have to brainstorm ways to 
translate text to graphic novel form. 

Strand 1 (creating and presenting): Students will begin to plan their assignments, which 
asks to translate text into illustration. Therefore, the students must begin to 
activate their creativity. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - A copy for each student of The Ones Who Walk Away From Omelas by Ursula 
Le Guin. 

 - Each student will have a sketchbook/notebook in which they compile class 
notes and sketches of ideas. 

 - HANDOUT: Project: Become a Graphic Novelist 
 - Materials for word wall and KWL chart: white board and dry erase markers. 

 
OBJECTIVES:  Students should be able to draw inferences from the text and visualize. 

Students should be developing a strong sense of visual literacy and strategies 
for reading graphic sequential narratives. 
Students should be continually developing their understanding of vocabulary; 
new terms after today include: 

Storyboarding: A rough plan of how a page will be organized in terms of 
panels, etc. 
Pencilling: The first step in the creation of comics/graphic novels; layout 
and drawings are neatly drawn. 
Inking: The second step in comic art; thick and thin ink lines are used to 
create the graphic appearance and style common in comic books and 
graphic novels. Adds form and texture using hatching and crosshatching.  
Copic Markers: An (expensive) medium used by many cartoonists/comic 
artists. These markers emulate the wash look of watercolours. 
India ink: a popular choice of ink among comic artists. It is made of fine 
soot/carbon and water. 
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OPENING:  
1. Start by asking the students if they have anything to add to the KWL chart.  

 
2. Collect worksheets that weren’t collected the day before. Hand back worksheets that 

were collected the day before. 
 

3. Begin RA/TA/TA using Ursula Le Guin’s The Ones Who Walk Away From Omelas (see 
RA/TA/TA planning sheet).      20 minutes. 

 
 
 
WORK PERIOD: 

1. Students take turns reading the rest of the short story aloud. The student who has been 
assignment the passage will read that passage. This will increase levels of engagement and 
familiarize the students with their assigned passage before knowing it’s been assigned to 
them.         15 minutes. 
 

2. At the conclusion of the story, we will have a class discussion on the story; what are the 
students’ speculations on the mysteries of the story, their opinions on the story. 

10 minutes. 
 

3. Handout the project outline Project: Become a Graphic Novelist. Go over the outline, 
reading aloud everything that’s to be expected and all the steps involved. Explain, in 
particular, the materials students are able to use for colouring their spreads and how 
parents will be invited to the graphic novel launch at the end of the project. 

5 minutes. 
 

4. Go over assigned passages to each student. Explain the trading policy. 5 minutes. 
 
 

CLOSING: 
1. Have a student come up to the board and label the gutter, a panel, and sequential 

narrative on the whiteboard. 
2. Ask if students have anything to add to the KWL chart. 
3. Collect worksheets and remind students that the worksheet must be completed for 

tomorrow.        5 minutes. 
 
ASSESSMENT: Read over the worksheets post-class to determine: 

1. General understanding and interest of the class. 
2. Individual interest level of each student. 
3. Sophistication and complexity of analyses. 
4. Return worksheet to the students the next day to include in their class notes. 

 
MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to follow 
his/her reading pace. Today will be the most challenging lesson for this student because of the 
level of reading comprehension necessary to understand The Ones Who Walk Away From 
Omelas. Reading the text aloud during the RA/TA/TA will benefit this student. During the second 
half of reading when students are taking turns reading aloud, be sure not to select this student. 
After class, meet with this student to make sure he or she understands what exactly is happening 
in his or her assigned passage. This student will be able to participate fully in the assignment, 
especially because the graphic novel they are being asked to create is wordless. 



RA/TA/TA 
 
TITLE AND AUTHOR OF WORK: The Ones Who Walk Away From Omelas 
DATE USED: first Wednesday.  
GRADE/LEVEL: grade 11 visual art (AVI3M) 
 
BEFORE READING 

1. READ: first 3 pages. (until “abominable misery.”) 
2. BIG IDEA: What is happiness? 
3. HABIT TO MODEL: visualizing. 

 
PLANNED STOPS: 
 
PAGE:  2, after “I really don’t think many of them need to take drooz.”  
STOP 1: (This is after Le Guin describes the self-constructedness of the happiness in 
Omelas.) In my Omelas, there would be no public transportation except for horses, and 
everyone would walk everywhere. Also, since everyone got tons of exercise walking, 
everyone would eat whatever they want so there’d be no diets. My Omelas would have 
technology that is in that middle category, unnecessary but undestructive, and it would 
have floating light sources like the story says. They would look like the floating light orbs 
in The Arrival, and they’d follow you around if you had to walk somewhere in the dark. 
It would always be dusk during the day, too, and warm, so everything would be that 
pretty shade of orange-ish, which is the perfect time to take photographs. Everything 
would be grassy and there’d be no pavement roads; they’d all be cobblestone. Can you 
visualize my Omelas? What is yours like? 
 
PAGE:   3, after “…it sits in its own excrement daily.”  
STOP 2: (This is after the introduction of the suffering child.) I feel a lot of pity for this 
child. It seems like ‘it’ is the only unhappy citizen in Omelas. I can picture this scene, 
which is much darker and greyer than the procession above the ground. I can’t picture the 
child’s face because it seems like it would be too dark in the cell. It would smell horrible 
in there. 
 
AFTER READING 
 
How important is happiness? What kind of sacrifices would you make to guarantee you’d 
be happy forever?  
What do you think about the people of Omelas? And what about the child? 
And, a hypothetical question to get the students thinking about translating the text into a 
visual text, “How would you draw Omelas? What about the child? What colours would 
you use?” 
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LESSON 4: STORYBOARDING 
DATE: first Thursday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will begin compiling their vocabulary journals. 
Also, students will read and listen to instructions on storyboarding which will be 
foundational for their projects. 

Strand 3 (foundations): Students will learn techniques used by comic artists—this lesson 
is focused on the process of storyboarding. 

Strand 1 (creating and presenting): Students will begin work on the first step of creating a 
graphic novel. They will need to exercise their creativity as they come up with 
ways to visually represent the text. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they start their 
vocabulary journals. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 
OBJECTIVES:  Students will become familiar with the first step in their projects. 

Students will develop a sense of purpose and direction in completing their 
projects. 
Students will begin working on their newly-assigned vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s focus will be: 

Storyboarding: A rough plan of how a page will be organized in terms of 
panels, etc. (in comic art) 

   
 
 
 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Introduce the vocabulary journal assignment, which will be included in each student’s 

sketchbook. Each vocabulary journal entry should be 1 page and should consist of a 
textual definition and some type of visual diagram or example. The focus of this 
assignment, which will take place over the duration of the unit, will be the demonstration 
of understanding of each term. Ultimately, the students’ vocabulary journal will be 
comprised of 10 terms:       10 minutes. 

Sequential narrative, 
Panel, 
Gutter, 
Storyboarding, 
Penciling, 
Inking, 
Motion lines / zip ribbons, 
Icon, 
Line, 
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Symbol. 
 

3. Mini-lesson on storyboarding. On Smartboard, pull up 
(http://www.youtube.com/watch?v=hoEKw82rsok ) and have students view the video 
tutorial, Building a Design Comic Storyboard, on storyboarding in comic art. Add any 
pertinent details that apply to the project. Remind students of the importance of planning 
out the layout of the spread at this stage. This is the foundation for the rest of the project, 
and will take the most involved amount of thinking and brainstorming. Students may 
especially have trouble converting non-action narrative into a sequential narrative. 
Remind students that graphic novels are not necessarily founded in action, although 
many comic books are. We are examining the graphic novel form and will be therefore 
disregarding some of the conventions of the genre, like (especially) subject matter. 

10-15 minutes (incl. 5 minute video) 
 
WORK PERIOD: 

1. Students begin (or continue, if they started the night before) their storyboarding process. 
2. Teacher walks the room, ensuring that every student fully understands the importance and 

process of storyboarding. Help students who are struggling with the passage or the 
translation from passage to visual sequential narrative.   30-35 minutes. 
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Inform students that the storyboards should be complete by the end of tomorrow’s class 
3. Remind students to begin working on their vocabulary journals.  5 minutes. 

 
ASSESSMENT: Evaluate the status of each student’s storyboard to determine: 

1. General understanding and interest of the class. 
2. Individual interest level of each student. 
3. Level of ability and stylization in each student; encourage students to create work that 

reflects their strengths. For example, if a student is able to produce consistently realistic 
drawings, encourage some level of comic-esque style; for a student who is not strong in 
realism, encourage abstracted forms or ‘cartoony’ figures. 
 

MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to focus on 
his or her understanding of the assigned passage. Work individually with this student to ensure he 
or she gets the best understanding out of the reading as possible. This is essential to a high level 
of work at this point. 
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LESSON 6: PENCILING 
DATE: second Monday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will participate in a vocabulary quiz game.  
Strand 3 (foundations): Students will develop their understanding of vocabulary through a 

vocabulary quiz game. Students will also learn the basics of the technique of 
penciling. 

Strand 1 (creating & presenting): Students will transfer their storyboards to templates and 
begin penciling their spreads.  

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they take notes on the 
Scott McCloud readings. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 - BOOK: Scott McCloud’s Understanding Comics, 1x copy for each student. 

 
OBJECTIVES:  Students will learn about the more deeply abstract side of comics and graphic 

novels. They will begin to understand that comics aren’t necessarily a simple 
or superficial genre. 
Students will continue developing a sense of purpose and direction in 
completing their projects. 
Students will be able to apply the ideas of Scott McCloud to their own work. 
Students will be working on their vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s new vocabulary will be: 

Icon: in comic art, an image that is used to represent a person, place, 
thing, or idea.  

   
 
 
 
 
 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Start up the Word Wall in the classroom. It will be written on the whiteboard and will be 

a permanent fixture until the end of the unit. The words included on the Word Wall will 
be the same words the students must cover in their vocabulary journals. 
To complete the word wall, each definition will be written and edited by the teacher, but 
a student will first give the definition verbally. Today, 2-3 words should be defined. 
         10 minutes. 

3. Begin RA/TA/TA on pages 26–30 of Scott McCloud’s Understanding Comics.   
20 minutes. 

 
 
WORK PERIOD: 
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1. Students complete storyboarding process. Each student, by now, should have showed me 
his or her storyboards. Check each name off the class list to ensure no one is missed. 

2. Teacher walks the room, ensuring that every student is finishing or finished the 
storyboards. Students who have already completed their storyboards should be working on 
their vocabulary journals.      30-35 minutes. 
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Remind students to continue working on their vocabulary journals. 5 minutes. 

 
ASSESSMENT: Evaluate the status of each student’s storyboard to determine: 

1. General understanding and interest of the class. 
2. Individual interest level of each student. 
3. Level of ability and stylization in each student; encourage students to create work that 

reflects their strengths.  
4. Ask students direct questions after today’s RA/TA/TA; ensure that the content is not too 

far above the students’ reading levels. If it is found that the students are not clear on the 
ideas presented in the text, be sure to explain concepts in an alternate way. 
 

MODIFICATIONS: To accommodate a student reading at an 8th grade level, again, be sure to 
focus on his or her understanding of the assigned passage. Work individually with this student to 
ensure he or she gets the best understanding out of the reading as possible. The RA/TA/TA 
should be fairly straightforward to this student because of the highly visual nature of McCloud’s 
text. However, there are some complicated sentences and ideas in the text. Be sure to ask direct 
questions about this student’s comprehension. If comprehension is low, explain concepts in an 
alternative way. 



RA/TA/TA 
 
TITLE AND AUTHOR OF WORK: Scott McCloud’s Understanding Comics 
DATE USED: first Friday.  
GRADE/LEVEL: grade 11 visual art (AVI3M) 
 
BEFORE READING 

1. READ: pages 26–30. 
2. BIG IDEA: How can we use Scott McCloud’s ideas about icons in our 

graphic novel project? 
3. HABIT TO MODEL: Making meaning, activating schema. 

 
PLANNED STOPS: 
 
PAGE:  26 (after going through the page) 
STOP 1: Under all these images, there is text that denies the fact that it is what it is. For 
example, under an image of a leaf, there are the words, “THIS IS NOT A LEAF.” At 
first, I do not understand this because I think, yes, actually, that is a leaf. However, the 
more I think about it, the more it reminds me of that painting by Renée Magritte—the one 
that has a picture of a pipe, and underneath the image it says in text “ceci n’est pas une 
pipe” (which means ‘this is not a pipe’) [*pull this painting up on the Smartboard if the 
students are unfamiliar with it.]. So then I think, okay, maybe this page is actually right. 
That isn’t a real leaf; it’s really just ink on a piece of paper in the shape of a leaf. It is a 
representation of a leaf. What about the one that says “THIS IS NOT MUSIC” under the 
image of sheet music? This one has an extra layer; it is an image of a representation of 
music. Music itself does not have an appearance; notes and staves on a piece of paper just 
represent music. Does this make sense? 
 
PAGE: 28 
STOP 2: It is strange to think about a human face as an icon; it’s very different from the 
icons we saw in the pages before. I never really thought about it before, but it is strange 
to think that we all accept this (point at McCloud’s face) so readily as a human face. It 
doesn’t really even look like a face! Try to imagine a nose like that in real life; it would 
look extremely strange and unnatural. But these are the most common faces you’ll see in 
comic books, probably because it is much easier to draw faces like these when you have 
to draw so many. The part on this page I don’t quite understand is this panel (point to top 
right panel), where it says, “In pictures, however, meaning is fluid and variable according 
to appearance they differ from “real-life” appearance to varying degrees.” However, I 
think we have a pretty good idea of what this page is about. Maybe if we keep reading, 
we’ll be able to figure that part out. 
 
PAGE: 30 
STOP 3: Okay, this makes sense to me, especially the part that says, “we’re not so much 
eliminating details as we are focusing on specific details.” Look at the most simplified 
version of a human face. There is only a circle with two dots and a line, and yet we 
understand that face. No one’s eyes are shaped like circles, and no one’s mouth makes a 



perfectly straight line. Yet, that face has a lot of expression because you only have two 
things to look at: the eyes and the mouth. Therefore the meaning of what the eyes and 
mouth look like is more intense because there’s nothing else there to distract you. It 
reminds me of a happy face. A happy face is just happy, period. It’s not happy and 
excited, it’s not happy and carefree; it’s simply happy. It’s been simplified so much that 
the meaning of it is amplified; a happy face means happy and only happy. Yes? 
 
AFTER READING 
 
Do we understand what Scott McCloud is getting at here?  
How do you think you can use icons in your graphic novel projects right now? 
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LESSON 6: PENCILING 
DATE: second Monday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will participate in a vocabulary quiz game.  
Standard 4 (social interaction): Students will interact with each other in groups during the 

vocabulary quiz game. 
Strand 3 (foundations): Students will develop their understanding of vocabulary through a 

vocabulary quiz game. Students will also learn the basics of the technique of 
penciling. 

Strand 1 (creating & presenting): Students will transfer their storyboards to templates and 
begin penciling their spreads.  

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they will sketch ideas, 
begin practicing their colouring media, and continue working on their 
vocabulary journals. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 - Graphic novel spread template 
 - Pencils and pencil sharpeners 
 - Set of index cards prepared for vocabulary quiz game. 

 
OBJECTIVES:  Students will continue to develop their knowledge of vocabulary; they will be 

engaged in learning the vocabulary due to the fun and competitive nature of 
the vocabulary activity. 
Students will learn the basics of the next step in creating a graphic novel 
(penciling) 
Students will be working continuously on their vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s vocabulary focus will be: 

Penciling: the first step in the creation of a graphic novel; layout and 
drawings are neatly and precisely done. Work is beginning to look 
complete 

 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Remind the students that their work will ultimately become part of a larger collective 

graphic novel. Inform the students that there will be a ‘Graphic Novel Launch’ at the end 
of the year, which all parents are invited to. It will be configured like a true book launch. 
Each parent will be able to buy a copy of the book for $5. Send home a letter with each 
student informing the parents of the book launch in advance. Tell the students to have 
their parents sign their organizers/agendas and bring them back the next day. 5 minutes. 

3. PENCILING TUTORIAL: Hand out spread templates to each student; they must draw 
their spreads on these templates because having the pages the same size and dimensions 
is integral. Pull up online tutorial on Smartboard: 
http://www.boltcity.com/workshop/copper_tutorial/ 
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Go through the tutorial step-by-step with the students. Remind the students that they 
should be using a sharp pencil for this stage, and their work should be much less sketchy 
than their storyboards (unless that is the style they wish to use). Precisely measured 
panels are important at this stage.      10 minutes. 

 
 
WORK PERIOD: 

1. ALL students should now be penciling their spreads. 
2. Teacher walks the room, ensuring that every student is working at an efficient pace and 

that their work is book-quality.       30 minutes. 
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Vocabulary quiz game preparation: half the index cards will have only definitions or 

examples, and half the cards will have the vocabulary words. There will be two sets of 
cards with the same vocabulary terms on them; each team member from each team holds 
one vocabulary card. 
To start, the class will be broken into two teams. One representative comes to the front of 
the class and draws an example or definition card randomly from the deck. His or her 
teammates will each have a card with one vocabulary word on it (with no definition). The 
representative reads aloud the definition on the card and his or her teammate with the 
correct matching vocabulary word must raise his or her hand first and read the term out 
loud. If the word is a correct match, that team gets a point. If the word is incorrect, the 
other team has a chance to steal. This goes on until all the definition cards have run out. 
         15 minutes. 

 
ASSESSMENT: Evaluate the students’ level of understanding of the vocabulary words by 
recording which students were in which groups for the vocabulary activity, and which group 
won/lost. Record any students that seem to be struggling with comprehension. Also, casually 
check out students’ vocabulary journals so far. 
Evaluate the students’ level of work in terms of their graphic novel work by noting the level of 
stylization. There should be evidence of understanding of stylization and simplification of form. 

 
 

MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to track the 
level of vocabulary comprehension during the vocabulary activity. Also, continuously check on 
the student’s vocabulary journals. Encourage the use of images and diagrams to accompany the 
textual definitions. At this point, this student should be very much on the right track in terms of 
the graphic novel.  
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LESSON 7: INKING 
DATE: second Tuesday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will continue to work with teacher on the Word 
Wall. (vocabulary) 

Standard 4 (social interaction): Students will present their work so far to the class and talk 
about the creative choices they’re making. 

Strand 3 (foundations): Students will develop their understanding of vocabulary through a 
vocabulary quiz game. Students will also learn the basics of the technique of 
penciling. 

Strand 2 (reflecting, responding, analyzing): Students will quickly present their work to 
the class and reflect on their own creative choices. Other students will have an 
opportunity to respond to the presenter’s work. 

Strand 1 (creating & presenting): Students will continue working on penciling or inking 
their graphic novels. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they will sketch ideas, 
begin practicing their colouring media, and continue working on their 
vocabulary journals. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 - Staedtler inking pens 
 - Pencils and pencil sharpeners 
  

 
OBJECTIVES:  Students will continue to develop their knowledge of vocabulary; they will 

contribute to the completion of the Word Wall 
Students will learn the basics of the next step in creating a graphic novel 
(inking) 
Students will become more and more comfortable talking about their work to 
the class and responding to other students’ work.  
Students will be working continuously on their vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s vocabulary focus will be: 

Inking: the second step in the creation of a graphic novel; artist uses the 
penciling stage as a base for inking. This step is much more permanent 
and really defines the style of the page; lines should have a variety of 
thicks and thins. 

 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Continue the Word Wall in the classroom. To complete the word wall, each definition 

will be written and edited by the teacher, but a student will first give the definition 
verbally. Today, 2-3 words should be defined.    10 minutes. 

3. INKING TUTORIAL: Pull up online tutorial on Smartboard: 
http://www.boltcity.com/workshop/copper_tutorial/ 
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Go through the tutorial step-by-step with the students. Remind the students that they 
should be using a Staedtler inking pen for this stage, and their work should begin to look 
stylized. Straight, clean lines and a variety of thicks and thins are to be emphasized. Refer 
to pages 125–126 of Scott McCloud’s Understanding Comics for examples of the way 
line can influence overall mood and style. Make sure students become familiarized with 
the Staedtler inking pens before using them on their semi-finished work. They should use 
a page of their sketchbooks for practice, especially practice in drawing with a variety of 
lines.         10 minutes. 

 
 
WORK PERIOD: 

1. Students work on penciling their spreads.     20 minutes. 
2. After a 20-minute work period, students will be asked individually to come up to the 

projector and show the class their work. There should be an understanding among the 
class that no one’s work is complete, and respect should be emphasized. Each student will 
spend roughly 1-2 minutes explaining the creative choices he or she has made. Each time, 
there will be an opportunity for the other students to respond to the work and offer 
constructive criticism. It is essential in the life of an artist to be able to speak freely about 
his or her work and to accept and offer criticism. This will be constantly developed 
throughout the year as well.      15 minutes. 
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Remind the students to be working on their vocabulary journals.   5 minutes. 

 
          

 
ASSESSMENT: Evaluate each student’s level of ability in speaking about their own artwork and 
the artwork of others. Respect and articulate thought are key here. 
Evaluate the students’ level of work in terms of their graphic novel work by noting the level of 
stylization. There should be evidence of understanding of stylization and simplification of form. 
Assess each student’s level of understanding in terms of line; look at each student’s sketchbook 
for a practice page using Staedtler markers. 

 
 

MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to track the 
level of vocabulary comprehension during the creation of the Word Wall. Also, continuously 
check on the student’s vocabulary journals. Encourage the use of images and diagrams to 
accompany the textual definitions. At this point, this student should be very much on the right 
track in terms of the graphic novel.  
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LESSON 8: UNDERSTANDING COMICS RA/TA/TA 2 
DATE: second Wednesday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Standard 1 (understanding): Students will read a chapter from Scott McCloud’s 
Understanding Comics for comprehension and information. 

Standard 2 (response and expression): Students will respond and express their opinions 
on today’s reading during a class discussion. 

Strand 3 (foundations): Students will develop their understanding of the element of 
design line through the reading of Scott McCloud’s chapter Living in Line. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they will sketch ideas, 
begin practicing their colouring media, and continue working on their 
vocabulary journals. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 - BOOK: Scott McCloud’s Understanding Comics 
  

 
OBJECTIVES:  Students will continue to develop their knowledge of vocabulary; they will 

contribute to the completion of the Word Wall 
Students will develop their concept of comic books and graphic novels 
through Scott McCloud’s discussion of expressionist line. 
Students will be able to apply McCloud’s assertions on the expression of lines 
to their own work. 
Students will be able to read McCloud’s text independently and answer 
questions. 
Students will be working continuously on their vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s new vocabulary words are: 

Line: An element of design that, according to McCloud, is capable of 
expressing invisible concerns like emotion and sound. 
Symbol: images that have become visual metaphors (McCloud)—such as 
scent lines—and now represent something invisible. 

 
 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Continue the Word Wall in the classroom. To complete the word wall, each definition 

will be written and edited by the teacher, but a student will first give the definition 
verbally. Today, 2-3 words should be defined.    10 minutes. 

3. Begin RA/TA/TA on Scott McCloud’s Understanding Comics, Chapter 5, pages 118–
128. This chapter introduces two new vocabulary words: line and symbol (defined 
above). This RA/TA/TA is also much more open-ended, encouraging students to form 
their own opinions about comic art and allow them to apply methods of using line to their 
own works on their own.      15 minutes. 
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WORK PERIOD: 

1. Students read independently the remainder of the chapter in McCloud’s text. 
2. While the students work, walk around the room, observing how effectively the students 

are reading, answering any questions, offering direction   20 minutes. 
          
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Conduct a class discussion about the usage of line in their graphic novels. Have the 

students suggest different ways to infer different moods/expression using line. 
3. Remind the students to be working on their vocabulary journals.   15 minutes. 

 
          

 
ASSESSMENT: Assess the students’ comprehension of the text through evaluations of their 
answers and sophistication of their discussion. It will be evident if the students don’t fully 
understand the text.  

 
 

MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure keep he or 
she in mind during this lesson. Since today is heavily centered on literacy and reading as well as 
comprehension and response, special attention will be paid to this student. While the class is 
reading the remainder of Scott McCloud’s text, allow this student to read with a strong reading 
partner. Continue to walk by this student while he or she is reading to make sure he or she stays 
on track. 



RA/TA/TA 
 
TITLE AND AUTHOR OF WORK: Scott McCloud’s Understanding Comics 
DATE USED: second Wednesday.  
GRADE/LEVEL: grade 11 visual art (AVI3M) 
 
BEFORE READING 

1. READ: pages 118–128. 
2. BIG IDEA: How can variation in line make a difference in the mood of your 

work? 
3. HABIT TO MODEL: Activating schema, asking questions. 

 
PLANNED STOPS: 
 
PAGE:  123, second last panel. 
STOP 1: The last few pages have made the connection between comic art and fine art 
history. This page reminds me of the discussion we had at the beginning of the year when 
we tried to define ART. Do you agree with this quote by Paul Klee? “Art does not 
reproduce the visible; rather, it makes visible.” Remember when we talked about Van 
Gogh’s paintings in grade 10 art history and we talked about the expression he used in the 
sky? Those lines expressed Van Gogh’s emotional state at the time. Now Scott McCloud 
is talking about the same thing, only he’s applying it to comic art.  
 
PAGE: 126 
STOP 2: Look at all these examples of using expressionistic lines in comic art. Do you 
agree with the way Scott McCloud interpreted them? Do the examples remind you of 
anything?  
 
 
AFTER READING 
 
Do you think comic art is ‘real’ art? It often uses expressionistic lines just like fine art 
paintings; what does that mean? 
How will you use line to portray something invisible in your graphic novels? 
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LESSON 9: WORK PERIOD 
DATE: second Thursday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Strand 1 (creating and presenting): Students will spend this day working on their graphic 
novel projects. They will be developing their own styles. They will also begin 
colouring. 

Strand 3 (foundations): Students will learn new techniques in colouring, including the use 
of Copic markers. 

 
MATERIALS: - Smartboard or multimedia projector and access to the Internet 

 - Each student will have a sketchbook/notebook in which they will sketch ideas, 
begin practicing their colouring media, and continue working on their 
vocabulary journals. 

 - Materials for word wall and KWL chart: white board and dry erase markers.  
 - Set of Copic markers 
  

 
OBJECTIVES:  Students will continue to develop their knowledge of vocabulary; they will 

contribute to the completion of the Word Wall 
Students will develop their concept of comic books and graphic novels 
through Scott McCloud’s discussion of expressionist line. 
Students will be able to apply McCloud’s assertions on the expression of lines 
to their own work. 
Students will be able to read McCloud’s text independently and answer 
questions. 
Students will be working continuously on their vocabulary journals. 
Students should be continually developing their understanding of vocabulary; 
today’s new vocabulary words are: 

Line: An element of design that, according to McCloud, is capable of 
expressing invisible concerns like emotion and sound. 
Symbol: images that have become visual metaphors (McCloud)—such as 
scent lines—and now represent something invisible. 

 
 
OPENING:  

1. Start by asking the students if they have anything to add to the KWL chart. 
2. Continue the Word Wall in the classroom. To complete the word wall, each definition 

will be written and edited by the teacher, but a student will first give the definition 
verbally. Today, 4-5 more words should be defined. This should conclude our list of 10 
vocabulary words.       10 minutes. 

3. Optional mini-tutorial on using Copic markers. Direct students to 
http://www.copicmarker.com/tutorials and allow them to research new techniques on 
their own. Students interested in using Copic markers should show the teacher a few 
pages of practice in which they follow the online tutorials here.  (10-15 minutes) 
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WORK PERIOD: 

1. Students will be working independently on their graphic novel projects. Students should 
be nearing the inking stage or already be inking.  20 minutes.   
        
 

CLOSING: 
1. Ask if students have anything to add to the KWL chart. 
2. Remind students that, although tomorrow we will be moving on to a new style of art, this 

project will continue for several more weeks. It is an extensive process and the students 
should be encouraged to put a lot of work into the project. 

3. Remind the students that their vocabulary journals will be due Monday. 5 minutes. 
 
          

 
ASSESSMENT: Walk the classroom, paying attention to level of detail and interest shown in 
student work. If any students need guidance, attend to them. Otherwise, let the students work 
independently; in the classroom they have access to Staedtler inking pens and Copic markers  
 

 
MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to 
encourage participation in creating the Word Wall with the other students. At this point in the two 
weeks, this student should be familiar with vocabulary words and therefore should have 
developed the confidence to participate. Otherwise, this student should not need much assistance 
anymore in creating his or her graphic novel. 
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LESSON 10: INTRO TO POP ART 
DATE: second Friday 
GRADE: 11 University/college preparation (AVI3M) 
TIME: 60 min. 
 
STANDARDS ADDRESSED:  

Strand 3 (foundations): Students will learn of a new artist, Roy Lichtenstein, as well as a 
new style, Pop Art. 

Strand 2 (reflecting, responding, analyzing): Students will do research on Roy 
Lichtenstein online and find one painting that interests them; they will then 
respond to and analyze the painting passed on prior knowledge. 

Standard 1 (understanding): Students will have to read and listen to the PowerPoint 
presentation on Lichtenstein and Pop Art. 

Standard 4 (social interaction): Students will work in pairs in the computer lab to do 
research on Lichtenstein’s art style.  

 
 

MATERIALS: - Smartboard or multimedia projector and access to the Internet 
 - Each student will have a sketchbook/notebook in which they will sketch ideas 

and take class notes. 
 - Power Point presentation on Lichtenstein. 
 - Computer lab; one computer per pair. 
  

 
OBJECTIVES:  Based on the their new foundational knowledge of comic book and graphic 

novel art, students will analyze a new art style. 
Students will be able to critically analyze a painting using prior knowledge. 
Students will develop their Internet research abilities as well as their 
engagement and interest in this new art style. 
Because students will be confident in their expertise in comic art, they will be 
comfortable talking about this new genre. 
Students will develop their abilities to talk about and critically analyze an 
artwork. 

 
 
OPENING:  

1. Ask students if there are any last things to add to the KWL chart. Go over with the 
students the things we thought we knew about comics versus the things we now know 
about them. Take a photograph of the chart to keep for future instruction.   

10 minutes. 
2. Start with introduction to Pop Art and Lichtenstein — Power Point presentation.   

        10 minutes. 
3. Give students instructions on how to use their time in the computer lab. Allow students to 

pair themselves. Encourage them to be critical about the works; they should express their 
true opinions on the works they find.  
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WORK PERIOD: 

1. Students will work in pairs in the computer lab doing research on Roy Lichtenstein. Each 
pair will find a painting that they find particularly interesting (or not interesting).  
          20 minutes.  

2. Students will analyze the painting based on the vocabulary words from the comic art unit. 
Because much of Lichtenstein’s work is appropriated from comic books, students will be 
encouraged to use vocabulary words to describe the paintings. 

3. Pairs will present their findings on the Smartboard. They will talk about the painting 
freely and with expression of opinion. After each presentation, the class will be given the 
opportunity to add comments or opinions as well.    10 minutes. 
 

CLOSING: 
1. Re-iterate a few things about Roy Lichtenstein and Pop Art. 
2. Remind the students that their vocabulary journals will be due Monday. 5 minutes. 

 
          

 
ASSESSMENT: Walk the computer lab, paying attention to level of detail and interest shown in 
student work. If any students need guidance, attend to them. Otherwise, let the students work 
independently.  
 

 
MODIFICATIONS: To accommodate a student reading at an 8th grade level, be sure to 
encourage a partnership with a high-level reader. 
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